Grouping Gifted Learners

A Position Satement of the
Minnesota Educators of the Gifted and Talented (MEGT)

Gifted and tal ented children and youth arethose studentswith outstanding abilities, identified at preschool, e ementary,
and secondary levels. These studentsare capableof high performance when compared to others of similar age, experi-
ence, and environment, and represent the diverse popul ations of our communities. These are studentswhose potential
requiresdifferentiated and challenging educationa programsand/or services.

The purpose of thisposition paper isto advocate for the grouping of gifted studentsfor instruction in order to meet their
unique needs. Our god isto providerationale, optionsand recommendationsin support of the practice of ability
grouping combined with differentiated curriculumand ingtruction.

Benefitsof Grouping

Strong research evidence supportsthe effectiveness of grouping: enabling studentswith advanced abilitiesto be grouped
together to receive gppropriately challenging instruction. Grouping optionsincludefull timeability grouping, cluster
grouping, within-classflexible grouping, cross-class/grade grouping and pull-out grouping. Research showssignificant
academic achievement gainsfor gifted learnerswho are grouped with othersof smilar interest and abilities. Also, ability
grouping isfound to have positive effects on motivation and attitudestowardslearning, aswell ashelping gifted learners
to develop amoreredistic self perception. Further, research findsthat this strategy, when used flexibly, el evatesthe
level of challengeand learning, providing benefitsfor dl children. Thisaffirmsthelegitimacy of teachersproviding
chalengeacrossal ability levels.

| ssues& Recommendations

Ability grouping hascomeunder attack in recent yearsin an often heated debate over equity, accessand excellence. In
effortsto transform school swith the goal s of improving the generd level of achievement for al students, reformershave
eliminated most formsof ability grouping, replacing it with mixed-ability classroomsinwhichwhole-group and coopera
tivelearning arethe ma or academic grouping options. Asaresult, thisreform has seen theelimination of accelerated
classesand programsfor the gifted. (Rogers, 1991)

Equity

Trackingisasystemwhich sortsall childrenintofixed layersinthe school syslemwith little attentionto particular

content, student motivation, past accomplishment or present potential.

Recommendations:

.« Ability grouping should beflexible. Decision-making about ability grouping should dwaysincludeongoing
assessment of students’ readiness, interestsand/or needs.

. Schoolshavemany choices. Thereareanumber of grouping optionswhich produce academic gainsfor
gifted learners. Thoseincludefull timeability grouping, cluster grouping, within-classflexiblegrouping,
cross-class/grade grouping and pull-out grouping. Decisions should be based upon the needs of the stu-
dentsand the resources availableto the school .
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Access
Many students have been underrepresented or underserved in gifted programs dueto economic disadvantage,
limited English, or learning disabilities.
Recommendation:
.« Special condderation should be givento theidentification and assessment of diverselearnersfor gifted
programsand ability groupings. (For moreinformation see MEGT position paper: Respondingtothe
Needs of Diverse Gifted Learners)

Curriculumand Ingtruction
“What" gifted studentswill betaught isequally asimportant ashow they will be grouped (Rogers, 2004). Teachers
oftenlack thetraining and education in the areaof gifted education.

Recommendations:

.« Curriculumfor gifted learners should focus on devel oping content expertiseleading to the devel opment of
concepts, principlesand generdizations, critica and creativethinking and problem solving. Grouping alows
for morerapid, advanced and complex instruction which matchesthe devel oping skillsand capabilities of
giftedlearners.

. Teachersshould have ongoing staff devel opment and support focused on the needs of gifted learners, gifted
pedagogy and differentiation.

Excdlence
Aswith any programor instructional decision, itisessentia to continually assesstheeffectivenessof grouping
decisonsthrough regular assessmentsof student achievement gainsand attitudestoward learning and school.
Recommendation:
. Program evaluation should include an examination of the effectivenessof the grouping option(s), thequality
of the curriculumand thedifferentiation of the curriculum.
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